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The why and how of an on-line symposium

Anthony Pym
Universitat Rovira i Virgili, Tarragona, Spain

More people than ever are being trained as translators and interpreters. The global
expansion of the field since the late 1980s means that there are now some 350 specialized
university-level training programs world-wide, plus countless courses given in private
institutions and as components of Modern Language programs.

This massive expansion may be a sign of success. Yet it also risks incurring a
fragmentation of the field, leading to a situation in which there are so many different
scenarios involved that it is difficult to find consensus on the fundamental questions of
what should be taught, to whom, by whom, and how.

In January 2000 the Intercultural Studies Group at the Universitat Rovira i Virgili
thus organized an on-line symposium on translator training. The main aim of the
symposium was to help create some kind of consensus through dialogue on several
key issues. The symposium was primarily addressed to practising translator-trainers,
although participation was also welcome from linguists, educationalists, translators,
interpreters and students.

The basic philosophy behind the symposium was that changing labour markets
mean it is no longer sufficient to maintain traditional standards. The focus was thus on
the search for innovation rather than the preservation of established orthodoxy.

Unless otherwise stated, the term ‘translation’ was assumed to cover all forms of
translation and interpreting.

The symposium was conducted in the following way:

e A set of basic questions was drawn up, reflecting on the strengths and
weaknesses of current teaching practice.

e Five translator trainers, with four quite different cultural backgrounds, were
invited to respond to those questions in whatever way they wanted. This
then gave us five basic ‘position papers’. The replies by Roberto Mayoral
(Spain) and Daniel Gouadec (France), reproduced below, followed the
questions quite closely. The responses from Christiane Nord (Germany),
Brian Mossop (Canada), and Don Kiraly (working in Germany, with an
American background) focused on more specific points, notably
Skopostheorie, responses to technology, and social constructivism.

e Yves Gambier (Finland, with a French background) wrote a general response
to the five position papers, locating what he felt were the main issues to be
addressed.

e All these texts were made available on the internet, and participants were
invited to send e-mail messages on any of the points raised. All messages
were circulated to all participants, without checking or mediation (i.e. the
base was an unmoderated list). This relatively free structure followed the
format of the first On-line Translation Colloquium organized by Sean Golden
at the Universitat Autonoma de Barcelona in 1997. Although the initial
documents for the symposium were in English, all languages could be used.
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No official translations were supplied, but participants were free to translate
for each other (as it happened, only one message was sent in a language
other than English, and that message, in Spanish, was read and responded
to).

e Messages were received and distributed from 17 to 26 January, in many
cases using subject headings that enabled them to be read as referring to
each other (thus forming topic-based ‘threads”). A total of 605 messages
were received over the ten days, giving an average of 60.5 messages per
day. This was more than most people were able to read. Participants were
nevertheless generally able to follow the threads that were of interest to
them, and discussion was for the most part lively without ever becoming
heated.

e Given the difficulty of following all the discussions, it was decided to close
the list (i.e. stop the open exchanges) for a fortnight or so. During this
time, summaries were written of the main threads. Those summaries,
reproduced below, were then put on the website. From 9 to 11 February the
list was then opened again for a discussion of the summaries, which are
reproduced below. There was also brief discussion (25 messages) of a few
concluding points and ways in which the symposium could have been
improved.

In all, the symposium could be considered to have achieved many of the aims of
alarge ‘live’ conference. It also had at least three further advantages: 1) it was entirely
free, 2) it reached many people who would otherwise not have been able to attend a
conference, and 3) every word of it is publicly available.

Of course, there were also several disadvantages. Many of us still have to learn
the dynamics of virtual communication, particularly with respect to the art of writing
short messages under very specific heads (i.e. using the thread system), and the art of
copious deletion. It was thus sometimes difficult to keep up with what was being said,
and not always easy to bear in mind the specific context within which a participate was
speaking. Further, many of the people who could most benefit from such discussions
either do not have access to the internet or are reluctant to use electronic resources in
this way.

It thus seems fairly clear that such on-line events should be used to complement
face-to-face contact (live conferences will not become things of the past) and should
extend into more conventional media, where different kinds of participants can be
reached. Such are the reasons why the following paper-based version has been prepared.

The organizers extend their sincere thanks to the many people who participated
in the symposium, especially the authors of the position papers and the summaries. The
fact that co-operation was possible between so many people in so many different
places and situations is surely the best possible proof that technology and teamwork
can work together, and that the result may even be educational.

Anyone interested in organizing further events of this kind is invited to contact
Anthony Pym. The 330 participants are currently on a dormant list that can be activated,
like a volcano, in the future.
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Notes on Translator-Training
(replies to a questionnaire)

Roberto Mayoral
Universidad de Granada, Spain

Who should be trained?

| believe universities should deal with all the demands our societies associate with the
training of translators and interpreters. This concerns:

e Students coming straight from secondary school

e Students coming from first-cycle training (usually the first two years of
university) in another program

e Students coming from second-cycle training (usually the second two or
three years of university) in another program

e Self-taught professionals who are looking for a university qualification

e University graduates and professionals who are looking for further specialized
training
e University graduates undertaking a doctorate in translation and interpreting.

Spain currently has a wide range of courses and programs:

e The undergraduate degree program (licenciaturas) in translation and
interpreting

e Bridging mechanisms that allow students to enter the second cycle of the
degree program once they have completed a degree in some other area

. Masters and PhD courses

e Independent courses (offered by individual universities and not regulated
by the national education authorities).

With respect to the training of translators (rather than interpreters), | believe our
efforts should be concentrated on the degree programs and the independent courses
that provide specialized training and ‘in-service’ courses (i.e. for people who are already
working).

The Masters programs are designed for students who have completed a first
degree in an area other than translation; their function overlaps with that of the “bridging
mechanism’ mentioned above.

To make the most of our limited resources, | would reduce the efforts currently
put into the Masters programs and concentrate on the degree courses (licenciatura).

Not enough attention is currently paid to in-service training. This is one of the
main challenges for the future, particularly with respect to distance learning and self-
learning programs.
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The training of interpreters may be undertaken either within the degree program
(concentrated in the second cycle) or in postgraduate certificate or Masters courses.
None of these possible locations should be rejected out of hand. The training of
interpreting techniques within the degree program is useful to society, although it
cannot guarantee sufficient quality for the needs of conference interpreting.

There should really be two distinct degree programs, one in translation and the
other in interpreting. The unified degree currently given in Spain, whereby all graduates
are qualified as ‘translators and interpreters’, is misleading with respect to both the
expectations of students and the interests of professionals.

I believe that the students we accept into our courses should be those with the
most ability, regardless of their capacity to pay fees. However, in Spain, the only students
who really have the required levels of competence in foreign languages are the ones
who have spent considerable time abroad. This means we find a kind of natural selection
working in favour of students from well-off backgrounds, since their families have been
able to pay for courses abroad and they thus have the required linguistic competencies.

A certain personal maturity is also required if a student is to become a professional
translator (the same could be said of all the liberal professions). This maturity does not
come automatically with age. Further, since there is a big difference between the student’s
personal situation at the beginning and at the end of a four or five-year period of study,
I can’t see any way that we can really demand such maturity of students when they
enter our degree programs.

What markets should we be training for?

The labour market is undergoing change at an exponential rate. Spanish universities are
finding it practically impossible to adapt to the new needs.

I believe the most important change is the fact that almost all communication
(entertainment, culture, software, publicity, learning materials, and so on) has started to
be produced in multimedia forms. This means there are few sectors where the translator
can do without basic training in multimedia localization skills (including audio, video
and editing).

We should also be training students in “teletranslation’ (translation at a distance),
since the professional market has been globalized to the extent that a translator can
work for a client in any part of the world. This requires competence in the use of the
internet and ability to work in teams across distance.

Spanish training programs have mainly been focused on translation into our
home languages (Spanish, Catalan, Galician and Basque). This should now be changed,
since clients now require translations into foreign languages and they expect the one
professional to work in both directions. We are also seeing a lot of translating from
translations, in the sense that a company may translate its product into a pivot language
(usually English, French or German) and then have it translated from that version into a
wide range of languages.

It is useful for a translator to be highly specialized in a particular field, although
training in the general techniques of specialized translation can help people work on
texts in fields such as science, technology, law or economics. The professional of the
future must be open to all possibilities. We increasingly find ‘multi-professional’
translators: people are no longer just translators in one of the traditional fields, since
they usually carry out at least one additional activity (text production, administration,
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sales, quality control, audiovisual production, web-page production, editing, etc.).

Traditional barriers are thus breaking down. This also affects deceptively clear
distinctions such as the one between oral interpreting and written translation, since
many professionals nowadays require both kinds of skill, even if only on an irregular
basis.

Students must be trained for teamwork, sharing translation tasks not only with
other translators but also with professionals in other fields (actors, producers, multimedia
technicians, editors, etc.).

Community interpreting is a further area in which new approaches are required.
The special courses and training programs to be designed should include studies in
areas such as social work and legal translation. Sworn translation should also be taught
under this rubric.

We should also be integrating training in sign-language interpreting and the
production of subtitles for the deaf (courses in these areas are starting in Granada this
year). The labour market is promising in these areas, and students with a degree in
translation and interpreting are ideal candidates for such courses.

I don’t think our current courses are really suited to the training of literary
translators. Students interested in this field should probably take a first degree in
Modern Languages or Literary Theory and Criticism, and then start their training as
translators.

Who should be teaching?

The people teaching should be good teachers, from whatever background. Professional
experience as a translator is no guarantee that one is a good teacher. By the same token,
it is difficult to imagine how one can teach translation without professional experience
as a translator.

In Spain we have nevertheless found it extremely difficult to combine professional
activities and teaching responsibilities. We thus generally assume that people gain
their professional experience before starting to teach. Personally | feel that the best
teachers are likely to be those who have a degree in translation, who have carried out
other studies, and who have some professional experience as translators.

How should teachers be trained?

I think the best way to learn how to teach translation is to study the way good teachers
teach, and then enrich that with one’s own innovations. As things stand at present, our
knowledge of translation pedagogy is not sufficiently established, consistent or agreed-
upon for it to become the basis for a training program.

Should we train specialized translators and interpreters, or
specialists in general cross-cultural communication?

Given the kinds of students that we have and the demands of the market, both these
options should be available within the one curriculum. Only some of our students will
become professional translators or interpreters, and practically all those that do reach
this stage will require skills and competencies that go beyond the field of translation
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and interpreting. The necessary skills concern professional activities in the field of
general communication, particularly in linguistics.

What kinds of translation should be taught in Modern-Language
programs?

Literary translation and translation as a pedagogical exercise within second-language
acquisition.

How should translators be qualified?

An official qualification is necessary for sworn translation (traduccidn oficial), but it
should not be issued by the Ministry of Foreign Affairs, as is currently the case in
Spain. It should instead be issued by the Ministry of Education. Of course, the situation
would be quite different if we had a recognized institute or society of professional
translators (colegio profesional).

I do not think there should be any kind of restriction on people carrying out other
kinds of translation (e.qg. literary or specialized translation), no matter what their (lack of)
qualifications.

Are the older training institutions the best ones?

Age is not a factor here. Quality must be sought on a day-to-day basis. A certain
amount of experience brings advantages, but there are also advantages involved in
being a new institution. The challenge is to combine experience and innovation.

Do we need supra-national organizations?

Relations between training centres may be based on elitism and competition (as might
be the case of the CIUTI) or on co-operation. In Spain we have opted for the latter,
notably by creating the Conferencia de Centros y Departamentos Universitarios de
Traduccion del Estado Espafiol (Conference of University-Level Translation Departments
and Centres in Spain). This body does not exclude any university or degree program.
Its aim is to assist in the setting up of new centres and to act as a lobby, co-ordinating
actions with respect to the government. It would be good to have some supranational
organization, if and when it could be based on co-operation rather than exclusion.

How many students should be in a translation/interpreting class?

The question doesn’t make much sense in the Spanish context, since we really have no
choice: our class-groups are extremely large and there is nothing we can do about it. In
principle, of course, class sizes should be as small as possible. However, experience
tells me that this is not the main factor influencing the success or failure of a learning
group. More importance might be attached to factors such as the quality and attitude of
the students and the teacher, and the working atmosphere that has been created for the

group.
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What do you actually do in class?

| basically present the problems to be solved. | look for texts that provide suitable il-
lustrations of the problems. Students present their translations, then we discuss and
assess them in class. | also deal with topics in specialized area studies.

What ideas can you suggest for in-class activities?

I believe we should do away with the idea that there is only one optimal translation for
each text. We should show that the one source text can be translated in many different
ways, and that this is legitimate not only from the academic and professional perspectives
but also in view of the translator’s creativity.

We should ensure that professional criteria apply in class: cost-effectiveness,
speed, respect for the client’s brief, and so on.

Students should be asked to revise their translations following the in-class
discussions.

We should encourage group-work.

Once we have analyzed a certain kind of text, we can ask students to translate
simpler texts of the same type. This should help them build up confidence in their ability
to translate prototypical texts. Students may then be asked to do sight translations of
“follow-up’ texts.

We should evaluate not only the result of a student’s work but the process as
well. Assessment should be based not only on binary errors (right vs wrong) but also
on non-binary errors (where we say ‘right, but...”, or ‘wrong, but...”). (This idea was first
put forward by Anthony Pym in a paper in 1992.)!

Our use of the teacher as a model or ‘master’ translator should be only one of
many teaching models.

Solutions should not depend on theoretical principles, but on common sense.

Should we separate theory and practice classes?

Although these classes are currently separated in our curriculum, it is clearly impossible
to stop the two sides mixing with each other. | think it is good to have students complete
a certain amount of practice before they are introduced to theoretical concepts.

Should interpreting be taught before or after written translations?

After. Our experience in Granada tells us that written translation is the best preparation
for the training of interpreters.

Should textbooks be used in class?

I think some readings can be suggested in the practical translation class, but we should
not oblige students to apply them. Teaching translation is nowadays too personal an
activity for textbooks. Further, there is currently not enough consensus on the nature
of theoretical problems, and those problems have not been sufficiently elaborated in
ways that can inform all the practical problems. I find that working with other peoples’
texts or methods is a real torture.
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Of course, the specialized translation classes (in legal or financial translation)
require manuals that introduce the required area-study concepts.

With respect to the translation process, it would be good to have clear repertoires
of translation strategies.

Should specialized vocabularies and area knowledge be taught in
translation programs?

The teaching of such areas cannot be avoided, even if all we do is give a guideline
introduction without any attempt to specialize in a given field. Such teaching is necessary
even when students are able to attend courses in other university programs (i.e. in the
faculty of law or economics), since what is taught in those programs is not always at a
level suitable for our students and is not adjusted to the specific needs of translator
training.

Can distance-learning techniques be used in the training of
translators?

Yes, they can be used. In fact, this is an area that we cannot avoid. We are already using
distance-learning techniques, albeit in a limited way, mainly by using the internet to
ensure some aspects of our students’ training while they are away on exchange programs.

Are students being taught to work with the available electronic
tools?

Not enough. But considerable efforts are being made and we are only limited by our lack
of resources. In the field of software localization, we are held back by a lack of know-
how and outdated information.

Do high attrition rates matter? Where do drop-outs go?

In principle, we try to adjust the number of our graduates to the needs of the market.
However, the large class-sizes tolerated by our universities, coupled with the saturation
of the professional labour market, suggest that many of our graduates are simply not
going to find jobs. This encourages a certain lowering of the standards we require.

The rate of student failure is very high, despite the best efforts of our university
administrations. In Spain, students who do not pass a subject normally keep sitting the
exams until they reach the maximum number of times a student can sit the one exam, and
then they are expelled.

The presence of a number of weaker students affects the operation of our classes
(slowing down the learning rate) and can strain relations between teachers and students.

Students who are obliged to drop their studies in one university normally try to
take up the same program in a less demanding university. The same thing happens
when students fail our entrance exams.
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Do teachers talk to each other about what they do in the
translation class?

Yes. There is a lot of co-operation and collaboration. At conferences and in journals
a great deal of attention is being paid to the teaching of translation and interpreting,
and the teaching projects that teachers present in the public exams (oposiciones)
they have to pass provide a good occasion for the discussion of pedagogical problems.

Are there enough exchanges between the various national models?

I think the EU exchange programs are a tremendous help. They have done much to
reduce the differences that once existed between the various national models.

Do different theories of translation determine the way translation is
taught?

Not much. I think the teacher’s professional experience (or lack of it) as a translator and
as a teacher is the main determining factor. Common sense and practical experience
prevail over the various theoretical models.

Should we be producing technicians or humanists?

We should be training humanists in the traditional sense of the word, that is, as people
who are open to all kinds of knowledge. The omnipresence of computers means that our
training must have a technical side, and the need to carry out creative work requires
studies in the humanities.

What are the major success areas in current translator-training?

Inthe case of Granada, the training of translators for software and multimedia localization,
and in legal-economic translation.

What are the major shortcomings in current translator-training?

e We are unable to provide the degree of specialization that some market
sectors require. Our graduates come out with a lot of academic training,
which makes it difficult for them to adjust to work practices in companies.

e The university system makes it very difficult to teach people how to work in
groups.

e We do not have enough equipment and our information is outdated.

e Universities are very slow to respond to changes and to adapt to market
needs.

e« We do not have enough equipment or know-how to carry out applied
research.

e Theteaching of translation is still too marked by approaches involving com-
parative linguistics and equivalence theory.
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In the Spanish university system, the translation program is categorized as
a degree in the Humanities, which is inexact and institutionally detrimental
to our interests. We should come under Communication Studies.

Some teachers are not ideal.

Translation studies is approached in terms that are too theoretical and
scientistic.

The lack of resources in our universities means that we are unable to offer
sufficient specialization.

Class-sizes are too large.

Too small a proportion of our program actually trains students in translation
and interpreting.

Students have too many class-hours and too little time in which to do
translations outside of class.

The contents of our courses are not deduced from the problems of translation
but from distinctions that are obsolete or scarcely relevant. This concerns
divisions such as those between general and specialized translation,
translation into the home or foreign language, and classifications of texts
according to their content.

What innovations should be expected?

Teletranslation

Work in teams

Distance learning

On-going or in-service training

Internet and intranet

Generalization of multimedia

More professional approaches

Extensive use of technological resources among the translator’s tools
Globalization of the translation market
Globalization of training

Saturation of the professional labour market
Reduction in the number of students

The need to train multi-professionals

(Translated from Spanish by Anthony Pym)



Innovation and E-Learning

Notes on Translator Training
(replies to a questionnaire)

Daniel Gouadec
Director, Centre de Formation de Traducteurs, terminologues et
rédacteurs, Université de Rennes 2, France

What kind of training program should be offered?

Three types of program may be considered:

1. Astandard translator program spanning a period of three to five years within
a university context

2. A short accelerated program covering a period of just over one year and
concerning people either with a highly developed linguistic background
(and ability to tackle anything technical in a broad sense) or with a serious
technical or specialist background (and tested abilities to cope with anything
linguistic in a broad sense)

3. A specialized program for people with a significant amount of practice in
translating but with no formal references, no academic degree, and not the
kind of money a translator might claim.

At Rennes we currently offer all these programs, which each raise different questions
even though some of the answers might be quite similar.

Who should be trained?

The above already addresses the questions of who should be trained. Obviously, if we
are to cater for the needs of society at large, we should strive to train qualified translators
(better and better qualified translators if not more and more qualified translators), whether
we decide they should be linguists or technicians (in the broader sense) at origin. The
whole architecture of the program - or at least the emphasis - varies according to the
population we enrol, with a common core made up of translator strategies, translating
technologies, job-oriented training, and project management. The point is that choice
does not apply unless those in charge of the program have a right to choose whom they
enrol.

Basically, most of us train students who originally enrolled for language courses
in order to become translators. Yet we hope that:

1. They do not work under the illusion that they will all become conference
interpreters,

2. Their linguistic competence is just about fair,
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3. They chose the translator training program because they actually fancy
becoming translators and not because they are running away from the horrors
of things such as accounting or some other repellent profession on the other
side of applied languages.

One question then remains, though: Do we want to give some kind of a positive answer
to the many who have lost their jobs, who fear they might lose their jobs, or who have
no idea what kind of a job they might get but have gone through some language-
training and technical tuition and have decided that translation is just the thing for
them? Most university programs have no choice.

We all know, of course, that we would like to train the best students, preferably
mature, with degrees in other disciplines and in languages. That would mean training
them to become translators and not ‘wasting time’ on language courses, reviews of
grammar, spelling rules, and so on.

What markets should we be training for?

Whatever the public, there are a variety of markets we could train for:

o the global multilingual publishing and editing market (the big players who
hire the top guns with so many skills)

e thetranslation service or firm

e the market for freelancers (who tend to lose much of their freedom by
becoming the virtual employees of as few clients as possible).

These three markets form a collection of niches, organized by domain (e.g. computing,
telecommunications, mobile phones) by type of translation (i.e. localization), by type of
document (e.g. contracts) and even, today, by type of technical aids (e.g. translation
memory management systems). But students reach niches by accident, usually in the
course of practicums and work assignments.

What should be avoided is the training of students to become translators on the
non-market: namely, the jungle of small jobs, with an infinite variety of subjects, and a
daily struggle for life. Basically, that means NOT training them for a specific market and
NOT creating a collective image of efficiency and competence for the program and thus
for the students who graduate.

How has the labour market changed?

What has changed is that an overwhelming variety of markets exist today (as opposed
to 20 years ago). This is reflected in the contents of translator-training programs with
courses on legal translation, commercial translation, financial translation, subtitling,
multimedia translation, localization, translating using voice recognition systems, etc.
The issue seems to be how to offer the students most of the above skills, at least at
some decent level of specialization since:

e wedo not know what ‘niche’ they will eventually fit into
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e we do know that any of the markets they will fit into require them, one way
or other, to actually localize, subtitle, translate, rewrite, revise, and so on.

And that is another point. Today we do not simply have to train people to become
translators: we also have to train them so that they can become, in part (within a
broader context dominated by translation) or in full (within organizations driven by
the bigger markets) terminologists, technical writers (or co-writers), language
engineers, and much more.

Who should train translators?

As to who should teach, the answer seems to be: whoever is willing to do so. Training
translators (as distinct from teaching translation) and, what is more (or worse), training
technical translators does not carry the kind of glamour associated with teaching more
‘intellectual’ courses and, basically, training teachers of languages. Anyone who writes
a thesis on such subjects may not expect to get excessively fast promotion. No wonder
there is such a dearth of trained teachers.

The answer to who should train translators is quite straightforward: both
professionals with a talent for teaching and teachers with a good knowledge of the job
(not a collection of subject matters) that they are supposed to train people for. That
answer has one implication: Translators should be trained at university, not simply
taught at university and then trained on the job. This is because the university is the
only place where people have the time and willingness to insist on proper methodologies
and strategies whereas on-the-job activities are much too sensitive to the pressures of
time-to-market, productivity, and economic survival. It is essential that anyone entering
the job market be properly armed to withstand unreasonable influences.

How should trainers be trained?

Another simple answer to a simple question: Teachers on a translator-training program
should spend one month in all three of the following situations:

1. Working in a translation firm (either as a translator or a reviser or a
terminologist)

2. Working in an in-house translation service (same as above)
3. Being a freelance professional.

That should be enough for a start. And that should clearly decide on their teaching
approaches.

How should a program be structured?

As for the structure and extent of the program, the answer depends on who enrols and
what kind of market is the ultimate horizon.

Universities should be allowed to start translator-training programs from year
one, with an introduction to professional aspects of translation, and then build up
through the second, third, and fourth years. Within the context of universities, that
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means the whole system turns into some kind of ‘translation school’ in the second
cycle. It also means provisions must be made to integrate whoever decides to join in
from any other university in the same country or abroad, unless there is agreement on
standards to be taught at the various levels of university training.

Masters programs are okay for institutions that have a strong reputation and can
afford to be choosy - which, incidentally, is on the way out since:

1. Students tend to stay close to their nest and would rather choose a subject
matter that is taught locally rather than a job that you are trained for hundreds
of miles away;

2. There are so many programs that no miracle (short of a pedagogical
earthquake) could be expected to produce enough ‘good students’ for all -
which means that everyone will end up with ‘less good’ students and, in
turn, with more complicated programs consuming more time and resources
(since more time and energy will have to be spent bringing those students
up to linguistic and other standards).

What kinds of translation should be taught in Modern-Language
programs?

I have no idea what kind of translation should be taught in Modern-Language programs
and | do not care. | think any kind of translation can be taught in any manner in any
program that does not purport to put translators or would-be translators on the market.

How should translators be qualified?

I have a rather personal view of how translators should be qualified. They should be
qualified:

1. Through a university exam that actually checks all the abilities and skills that
are necessary for all translators in any kind of professional set-up,

2. Through a public exam set up by the profession (whoever that might be and
however it might be done) to make sure that the university exam performs its
functions.

What is a good training institution?

I do not know what a good training institution is in a general way. | would say the only
yardstick for a student would be the chances of getting a job in line with the real or
supposed qualification that goes with the degree. | do not think teachers are entitled to
an opinion on what a good training institution is unless they take the students’ point of
view.

It is nevertheless easier for older institutions to be good if only by virtue of the
fact that they normally attract the students with the most potential. But even that is
being questioned.
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Anyway, any teacher in a translator-training program has to think that the program
is at least ‘rather good’ or ‘“fairly good’.

Today, | would venture to say that the best training institutions are, or will be, the
ones with a lot of technology (students’ workbenches by the hundreds, software
packages of all kinds, specialist teachers, maintenance crews, etc.), since students’
future employment (in services, firms or organizations) and indeed survival (as free-
lancers) is closely linked to technology.

Supranational organizations?

We probably need a supranational organization of translator trainers more than anything
else.

We might also need an organization of students who are undertaking translator-
training programs.

How many students?

[Note: all of the following applies to translator training and not to translation classes in
a language degree course.] The number of students in a translation class can be:

e Anything up to a hundred if the class is one in which theory or strategy is
being taught (since students are then expected to listen and learn),

e As few as possible if the class is about actually translating (I would say
about twenty would then be reasonable),

e One or two or at most three if the class is one in which revision is carried
out.

The latter is important since:

e Revision is probably the most critical teacher activity when it comes to
translation and it should be carried out only with people who have direct
stakes in what is being revised (with no one around not being interested)

e there are simple ways to make everyone benefit from the effect of revision
without their being physically present if they have not done the job being
revised.

Basically, there is no simple answer. One fact remains: there is an optimum
number of students for any kind of activity the teacher of translation undertakes or
supervises. That optimum number is overridden in any case by the rule that says that
anyone who is not going to do the job or who has not done the job should stay out. But
the assumption here is, of course, that translation classes are not classes where teachers
simply show off how good a teacher they are and not classes where teachers ask the
students to say how they translated. | am convinced that a translation program should
be modeled on professional practice, with preliminary presentations of QA procedures
and strategies.
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What is a translation class?

We have two kinds of translation classes:

e The first kind addresses the needs of students who are not yet quite able to
tackle translation because they do not know the basics. So those classes
address basic skills through a system of progressive sub-types of translations
(traduction signalétique, synoptique, documentaire).

e The second kind addresses the needs of students who have mastered all
basic skills and attend translation classes proper.

Basically, a translation class (in my own practice) spans a full academic year. We
set out to make a professional-standard translation of a document of about 200 pages
(including graphics, tables, etc.) which is a full-blown document - usually one that
includes promotional material, technical data, user directions, etc.

We then have a series of “‘classes’ on how to carry out the task of translating (our
model is a quality assurance model which is made up of 65 steps or so). The full model
is presented, explained, and discussed. Those classes take place at fixed periods on the
timetable at the rate of six hours per week.

Once the model is okay (that means theoretically accepted and understood) we
go on to actually doing the job as a real-life simulation. Which means:

1 We set up a project management system with students having clearly
identified responsibilities (there is a project manager, co-ordinators for each
area of competence, group leaders, and what we call ‘operators’).

2. The students tackle the different tasks in QA order. The co-ordinators write
out the specifications, the group leaders have their operators do the job
according to specifications, check the results, pass them on to the co-
ordinators, who check them again before passing them on to the teacher.

3. We move on to the next task after an analysis of the procedures and the
results and, naturally enough, a very close quality check on the results.

The teacher checks that the specifications are okay, supervises task execution,
can be called on for advice by anyone involved, and does the analyses and the debriefing.

We move on in the same way until the translation is done.

In the course of the different tasks, there are special classes on any of the topics
that raise problems for whatever reason. So, for instance, at any point in time, it may
prove necessary to give a special lecture on how to cope with “‘informants’ or what the
reviser should strive to do, or even a workshop on how to deal with graphics (even
though that has, naturally enough, been taken into account in the presentation of the
model but, as all teachers know, what has been understood in theory is not automatically
implemented when it comes to actually getting the job done).

At that point, the nature of the class as well as its setting on the timetable are
completely dependent on the ‘needs’ of the students (project manager, co-ordinators,
group leaders or translators).
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The above model would give anyone lots of ideas for in-class activity and there
is no fear of monotony or students’ interest lagging.
The answers several questions are already inherent in the model:

e Yes, terminology and area knowledge must be taught in translation programs,
at least up to the point where students all know how to deal with the
terminology in documents to be translated and how to find the information
and knowledge that will help them understand whatever they must translate.

e Yes, students must be taught to work with all available electronic tools (their
‘workbench’should be the same as that of the average professional translator,
if only because there are fewer and fewer translators who actually ‘just
translate” and because such tools as translation memories certainly have a
very strong impact on how people translate and on how we should teach
translators to be wary of the fact that most existing tools do lead to various
degrees of degradation of quality).

e Yes, students must be prepared for the wild outside and coached on how to
get clients and contracts, to set up business, to get a job, to write out an
estimate, and so on.

e We should definitely separate theoretical and practical classes. In fact, |
think we should separate (in order of chronology) srategic classes (how to
do the job a translator has to do + how to translate, the latter being a bit of
the former), practical classes (actually doing the job), and theoretical classes
(debriefing and theory).

N.B. The teacher has to start with a theory (or multiple theories) but students should
not be encumbered with those theories: they should be introduced to theory just before
leaving the university as a translator (so they can look beyond their practice, uphold
their future decisions, etc.).

Conference interpreting should be taught after translation, but all translators
could do with a little training in consecutive interpreting and with a heavier dose of
liaison interpreting.

Should textbooks be used in class?

Yes, textbooks should be used in class. Especially mine. (No, that is a joke, though |
have in fact a number of textbooks for a number of courses). The thing is, anyway, that
textbooks are basically ‘local’ since they only cater for one pair of languages, one way.
A textbook catering for all languages both ways is, at best, a theoretical treatise.

Can distance-learning techniques be used?

Yes, distance-learning can be used in the training of translators. We use it for a
Translator’s Diploma. The problems are just about the same as with any other type of
distance-learning on any kind of subject or skill. I wouldn’t say distance teaching is
satisfactory: it is just an answer to extreme situations.
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Do high attrition rates matter? Where do drop-outs go?

We do not have high attrition rates because:

e Ourtranslator training program starts in year 1 (second semester) at university,
so any drop-outs have lots of alternatives.

e Students are immediately acquainted with what being a translator is like, so
we do not have people dropping out after a few years when the finally find
out translation is not their cup of tea.

e The syllabus is highly specialised and we make no mystery about the fact
that we mean business and that we expect those who enrol to be serious
about what they are looking for.

e Students have hands-on experience from day one of various kinds of
electronic devices that make up the surroundings of translators. That means
anyone with an allergy to technology can quit (the drop-out rate for such
reasons is only 2%).

What we do get, on the other hand, is quite a number of ‘drop-ins’: students who, after
the first semester in the applied languages department decide they would rather choose
translation than anything to do with international trade or business. We are perfectly
aware that they have joined us for a semester just to keep warm and try and get all they
can before moving on to various kinds of vocational programs or schools. We give
them adequate mastery of not so ambitious types of translation, of the basics in
terminology, of file management, word processing, data base creation and management,
organisers, the internet, documentation techniques at large, etc. and we part very good
friends. About 10% of those who just dropped in stay on for four more years.

This raises a fundamental question. It is important that translator training should
start early, if only as some kind of introductory option in a broader structure. That gives
students an opportunity to test their degree of commitment and also gives would-be
teachers of translation as a professional activity an opportunity to come round to
different practices in a rather progressive way. The programs should build strength
over a year and a half to two years, before they get going full tilt (from BA level). But
then, of course, that is personal opinion based on circumstances that usually prevail in
French universities.

Do teachers talk to each other about what they do in the translation
class?

I do not think teachers talk much to each other about what they do in the translation
class, unless one of them is using a textbook written by the other.

What is for sure is that students talk a lot about what different teachers do in their
respective translation classes, usually to complain that Mr. X is not up to the mark.
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Are there enough exchanges between the various national models?

I do not think there are national or international models. And that is no real problem.
I do not believe in exporting or importing models. Any ‘model’ is the result of a group
of people taking particular options at one particular time in a particular set of
circumstances (to my knowledge, there are only three universities in Europe where
you can decide to devote one full week to a real-life simulation, so how could you
have any training practices in which you would get rid of the ‘model’ of the once,
twice, or thrice-weekly 50 minute-session in which to teach translation using a 250-
word text?). Existing models are mostly adapted to that kind of class system, preferably
with ‘objectives’ that can fit within the 50 minutes (cf. Delisle) with a time for
explanation, a time for practice and repetition, and a time for summing up. Fair enough.

Should we be producing technicians or humanists?

Theories of translation simply determine the way theories of translation are taught.
What determines the way teachers are trained (and translation is taught) is the program’s
objectives in general, the reality principle, and the degree of responsibility teachers are
prepared to assume in making students fit for their future jobs.

Basically, we may assume that both technicians and language students can be
made into decent translators. However, we would have to make serious changes to our
programs if we started enrolling technicians in great numbers.

What are the major success areas in current translator-training?

We have an employment rate of 100% if that means anything.

What are the major shortcomings in current translator-training?

Major shortcomings: Too many people setting up courses and programs with not the
faintest idea what a non-literary translator is expected to do or simply to save their jobs
(which makes plenty of room for the teaching of theory or a fair amount of translation
studies).

What innovations should be expected?

Innovations in the coming years: quite a few, inevitably, but mostly unpredictable since
innovations are fed by technology and we do not know what the technology will look
like in three years’ time.

Still, to be predicted with some amount of certainty:

e courses on how to dictate translations (voice-recognition technology)
e courses on translating multimedia materials

e ‘teach yourself translation’ via the internet

e growing interest in professionally-oriented courses.
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What should be taught at translation school?

Brian Mossop
Canadian Government Translation Bureau and York University School
of Translation, Toronto

What should be taught at translation school? The answer depends on how we see the
whole process by which a person becomes a practising professional translator. In my
view, translation schools, professional organizations of translators, and employers of
translators should be working toward a multi-step preparation process. Translation
school should be just one of three types of formal learning, the other two being practicums
and professional development workshops. (I leave aside the informal, on-the-job training
that occurs when junior translators are revised by seniors.)

I should mention at the outset that in speaking of translation schools, | mean
schools that prepare undergraduate students who have no previous degrees or
translation experience. | am not talking about graduate programs aimed at those who
already have job experience as translators, or those who have education and experience
in other fields and are now switching to translation.

In my view, the function of a translation school is not to train students for specific
existing slots in the language industry, but to give them certain general abilities that
they will then be able to apply to whatever slots may exist 5, 10, 15 or 25 years from now.
In other words, I think university-based translation schools must uphold the traditional
distinction between education and training. They must resist the insistent demands of
industry for graduates ready to produce top-notch translations in this or that specialized
field at high speed using the latest computer tools.

The place for training is the practicum and the professional development
workshop. Ideally, every student would have three practicums over a 3-4 year full-time
program: one in a corporate or government translation department, one working with a
freelance (a one-person business), and one working for a translation company.
Professional development workshops for practising translators, run by professional
associations (or possibly large employers of translators), would introduce participants
to new software, provide a forum for discussion of marketing problems, or discuss
issues that are too advanced for university students (revising the work of others;
quality control procedures).

Of course, this ideal will never come into being if translation schools bow to
industry and turn themselves into training schools. Schools must not take this path;
they must insist (hopefully with support from government) that professional associations
and translation businesses make their contribution to preparing future translators by
sponsoring practicums and workshops.

So what are the general abilities to be taught at school? They are the abilities
which take a very long time to learn: text interpretation, composition of a coherent,
readable and audience-tailored draft translation, research, and checking/correcting.
But nowadays one constantly hears that what students really need are skills in document
management, software localization, desktop publishing and the like. I say, nonsense. If
you can’t translate with pencil and paper, then you can’t translate with the latest
information technology.
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Let’s look at one example: research. Research, like all the abilities required of
a translator, has been computerized, but it has certainly not been automated. All the
research abilities that were needed in the days of libraries with card catalogues are still
needed to search the Internet. The only thing computers do is speed up the search
process: there is much less need to put on your hat and coat and trundle over to a
library. Intelligence is still required to select keywords for searching, and to assess the
documents at the Web sites identified by the search engine. The procedure for writing
in the key words for a Boolean search is simple and requires little thought or intelligence
to learn; it can be acquired in half an hour. What cannot be learned in half an hour, or
even half a year, is deciding which words to enter, and how to assess the results.

At translation school, future translators need to find out what the problems of
translation are, and reflect on these problems. The purpose of practice in translation
(and of non-translational exercises such as summarizing, paraphrasing or dictionary
look-up exercises), is to make students aware of these problems and make them think
about the issues. The purpose is not to achieve industrial production standards. There
is simply no time for the practice that would be required to meet these industries’
production standards. Producing satisfactory translations of specialized texts in good
time takes about five years of full-time practice.

Because students have such crowded timetables, and should be taking non-
translation courses too (in order to improve their general and specialized knowledge in
various fields), the time they do have should be devoted mainly to the general abilities
I have mentioned. They will get more out of a few extra hours learning close reading of
texts than they will from learning the mechanical procedures for using translational
memory software. The existence of such things can and should be mentioned, but the
ability to actually use them can be acquired later, after graduation, at a workshop.

Information technology instruction can be an expensive waste of time. There is
no point learning something like HTML unless you are immediately (the next day or
week) going to start translating webpages on a fairly regular basis. If you don’t, you will
forget the mechanical procedures involved within days of the instruction. Will students
have such opportunities on campus? Also, one has to ask whether purchasing expensive
site licenses for translation memory software, or hiring a system administrator for a
translation school network, is really the best use of a university’s limited funds. I would
rather use the money to hire more teachers and reduce class size.

Students should certainly be working on computers, but all they need is basic
Windows, basic Internet, basic e-mail, basic Word or WordPerfect, and perhaps basic
database for simple terminology management. More advanced software and functions
can be learned later.

One final point on what is taught: it is important that students have an opportunity
to reflect on the position of translators in society. To be able to situate themselves
(“what will my role be as a translator?”), they need points of comparison—how translators
have functioned in different societies at different times. A course in translation history
is therefore not a frill. It will help make the difference between a thinking translator and
amere word engineer.

What | have said so far about training versus education also has implications for
classroom methodology. The very last thing a translation classroom should be is a pale
simulacrum of the workplace. When I teach, | do not create scenarios in which | pretend
that I am a client, or a subject-matter expert. | have never been a translator’s client and
I am not a subject-matter expert. Instead, | wait for the students to arrive at my
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workplace (a government ministry) for a practicum. Then | make them telephone or
e-mail real clients and real subject-matter experts. In my classes, students certainly
learn about such beings as clients and experts, and | often tell anecdotes about my
contacts with them. Sometimes students report, in diaries they write about the
translations they have done, that they tried contacting a subject-matter expert. That’s
fine, but the time to actually learn how to contact an expert (e.g. how to ask the right
questions) is a practicum.

Finally, on the subject of who will do the teaching at translation schools, one
thing that must certainly be abandoned is teaching by language and literature professors
who are not really interested in non-literary translation, and have no experience of it. On
the other hand, practising translators who take up teaching on a part-time basis need to
adopt an educator’s rather than a trainer’s outlook. Perhaps something could be learned
from looking at who teaches at the undergraduate level in other professions.

To summarize: it’s thought that counts (as Einstein apparently once said). It can’t
be emphasized enough that practice without a foundation of thought (about general
translational issues and problems) will not create the future generation of translators
which we should be aiming at, namely, a generation in which the average translator is as
good as the better translator of today. Translation school is the time to create such a
foundation. Everyone will benefit: the students, the profession, employers, and users
of translations.
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Translating as a text-production activity

Christiane Nord
University of Applied Sciences, Magdeburg, Germany

Translating (and interpretating as a specific form of translating) means producing a
functional text in a linguaculture T (= target text) that is needed for specific communicative
purposes by processing the information given in a previous text produced in a different
linguaculture S (= source text). Atranslation can be considered functional when it fulfils
the intended communicative purpose as defined by the client or commissioner in the
translation brief. This means that translating always implies some kind of (functional)
text production using a “source” of information that usually has the form of a text,
although expert translators know that they often need more than just the information
explicitly present in the source text (background information, dictionaries, glossaries,
their own knowledge of the subject matter, the cultural implications of textual references,
etc.). Professional technical writing, for example, is similar to translation in that it can
also be defined as a production of functional texts needed for specific communicative
purposes, that it also consists in processing information derived from a “source”. It is
different from translation in that the “source” usually does not consist of one text (plus
additional information provided by the text producer), although it may certainly be
presented in texts of some kind (including oral information by technicians or engineers).
And it may be different from translation in that the source does not belong to another
linguaculture (although, of course, part of the material may be written in another language
than the one of text production).

The two main requirements shared by translation and (intracultural) text production
are, therefore, (a) the ability to retrieve information from some sort of source, and (b) the
ability to process a given amount of information in such a way as to produce a functional
text that is apt to fulfil the requirements of the brief. In professional practice, translators
often have to produce texts using various kinds of sources, and clients or commissioners
very rarely care about strict definitions of what is a translation or a non-translational
text production.

Therefore, it seems logical to make prospective translators “fit” for a wide range
of text-producing activities, providing them with a solid text competence.

Translational text competence: what translators should know about
texts

Before we ask how, when and where (i.e., by which methods, and at which point of
translator training) this text competence should be taught, we have to take a closer look
at the kind of text competence a translator needs. In order to be able to produce functional
texts, any text producer needs:

e aprofound knowledge of the way in which textual communication works
(textual meta-competence), and
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e agood text-production proficiency in the linguaculture where the text will
be used as a means of communication (text-production competence in
linguaculture T).

In addition to these general, not translation-specific, requirements, a translator needs:

e agood text-analytical proficiency in the linguaculture where the source text
was produced and/or used for specific communicative purposes (text-
analytical competence in linguaculture S), and

e the ability to compare the norms and conventions of textuality of the source
and the target linguaculture (contrastive text competence).

Translational text competence, therefore, consists of meta-competence, text-
production competence, text-analytical competence, and contrastive text competence.
Inthis paper, | will focus on the three aspects that are vital in translational text production,
namely: textual meta-competence, text-production competence, and contrastive text
competence.

How to train translational text-production competence:
methodological considerations

We have all heard (or even uttered!) the complaint that our students lack text competence
even in their native linguaculture when they take up translator training. Therefore, ina
first phase, textual skills (both analytical and productive) should be developed using
the native language and culture (A-language in the terminology of the profession) as a
natural playground. Later on, the acquired knowledge and skills can be transferred to
the student’s foreign language(s) (B-language, C-language):

1. Textual meta-competence includes the following general aspects of textual
communication: text production as a purposeful, culture-bound activity, texts
as means of communication used for specific purposes and addressees,
methods of text analysis, the importance of cultural and world knowledge in
text reception and text production, strategies and techniques of information
retrieval, pragmatic conditions of text production (e.g., legal norms, corporate
language, marketing policies), fundamental aspects of LSP and terminology,
among others. It can be developed by analysing texts of a variety of text
types, comparing texts on the same or similar topics written for different
audiences or transmitted by different media, at different times or in different
places (e.g. cultural differences within a language area) revising faulty or
unfunctional texts, looking at the ways background information is presented
in texts dealing with “foreign” cultures, finding arguments for or against the
use of particular text strategies, evaluation of text functionality, and the like.
The main aim of the development of textual meta-competence is to sensitize
students to the specificity of communicative behaviour, particularly with
regard to their own linguaculture, and to provide them with the theoretical
and methodolical “tools” which they will need both in translation and non-
translational text production.
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2. Text-production competence includes the ability to use rhetorical devices in
order to achieve specific communicative purposes, re-write or re-phrase texts
for other audiences, purposes, media, places etc. (= “intralingual translation”),
summarize texts or produce abstracts, convert figures, tables, schematic
representations into text (or vice versa), produce written texts on the basis of
oral information (or vice versa), revise deficient texts (quality management),
and the like. It can be developed and trained in the native language (using
different varieties, if possible) in a first phase and then transferred to the
foreign language(s) in a second phase. It is important, though, that the
training of productive skills in the native and the foreign language(s) should
be kept strictly apart at first, leaving comparison and contrast to a later
stage.

3. Contrastive text competence consists of the ability to analyse the culture-
specificities of textual and other communicative conventions in both
linguacultures, identify (culture-bound) function markers in texts of various
text types (with a particular focus on practice-oriented text types, such as
business communication, computer manuals, product documentation,
contracts, business and market reports, patents, image brochures, etc.),
compare parallel texts, analyse and compare existing translations with each
other and with the corresponding source text, evaluate and revise translations,
and the like. Where students take two foreign languages, contrastive text
competence should be developed for each of them with regard to the native
linguaculture in parallel courses.

Where and when to teach translational text competence: curricular
considerations

Entrance qualifications

Most training institutions define one (or, e.g. in case of Catalan universities two) language
as A-language, although it may not be the students native language. An entrance test
should ensure that the students have a good passive and active proficiency in the A-
language. With regard to B languages, the entrance qualifications defined by the
institutions have to be tested in order to prevent translator training from turning into
some kind of foreign-language teaching in disguise.

Didactic progression

The development and training of the skills and abilities described above might be
structured in the following way: After a general introduction to meta-competence, which
is presented in the A-language and using A-language textual material, text-analytical
skills are introduced in both A-language and B- (and/or C-) language(s) separately and
in contrast. In a third phase, text-production skills are taught in A and B languages (in
C-languages, no text-production skills are needed), as depicted in the following diagram:
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It is important to note that the components of text competence in one linguaculture (text
analysis, text production, text comparison) need not be taught in lineal succession but
can be combined to strengthen motivation and learning success. Depending on the
structural characteristics and aims of the study program, they can be given different
“weight” (expressed in hours of study or credits). In any case, since the A language is
involved in each translation task (either as a source or as a target language), target-
language skills should be considered fundamental. The same applies to textual meta-
competence: teachers should take care that the meta-competence acquired in the
first phase is practised and used in the development of all other competences in later
phases.

Modularity

The development of translational text competence, as presented above, has been
designed as a module in translator and/or interpreter training. Thanks to its modular
structure, however, the A-language part of it can also be used as a compulsory module
in the training of technical writers or as an optional course for students of other
disciplines where the ability to produce functional texts is a useful additional qualification,
which makes it a useful and “multifunctional”” element for many a university.

(The original version of this paper was presented as a talk at
the Universitat de Vic, Catalonia, Spain, in 1999.)
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From teacher-centred to learning-centred
classrooms in translator education:
Control, chaos or collaboration?

Don Kiraly
School of Applied Linguistics and Cultural Studies, Johannes Gutenberg
University of Mainz in Germersheim, Germany

\oices within the translator-training establishment calling for a major change in translator
education pedagogy are being heard more and more frequently these days. There
seems to be an increasing perception that the conventional teacher-centred classroom
alone cannot equip translators-in-training with the wide range of professional and
interpersonal skills, knowledge and competencies they will need to meet the requirements
of an ever more-demanding language mediation market. Many of the voices calling for
innovation suggest that, at the very least, conventional instruction should be
supplemented with authentic, practice-oriented work through which students can come
to grips with the types of constraints and expectations they can expect to face once
they graduate as language mediation experts. What to me seem to be lacking are attempts
to justify such a change on the fundamental level of educational philosophy.

In this brief essay | will sketch alternative ways of understanding the function of
the teaching/learning process and outline some of the implications one might draw for
what | see as a much-needed paradigm shift in translator education. | do not want to
suggest that the first of these two viewpoints depicts an actual educational philosophy
or policy at any particular institution. In fact, | would claim that it is precisely the failure
of translation educational institutions to explicitly define the principles underlying their
teaching methodologies that has allowed the translator education profession to fall
into a lethargic perpetuation of ‘do unto your students as was done unto you.” The
picture I would like to paint first, that of a conventional translation practice classroom,
is a caricature, one that exaggerates fundamental characteristics that have been taken
for granted for too long.

The teacher-centred approach: an objectivist educational
epistemology and its practical applications

In a prototypical teacher-centred environment, the instructor assumes responsibility
for virtually everything that goes on in the classroom - except for learning itself. She
stands or sits at the front of the class, facing rows of generally passive students who
are (hopefully) hanging on to every word and in some sense ingesting knowledge
about how to translate. The teacher prepares the syllabus, chooses the texts to be
translated, organizes all of the in-class activities and homework, decides who will speak
and when, and personally dominates the classroom discourse. This is the teacher’s
class, which the students attend. The teacher’s teaching agenda is designed to become
the students’ agenda for learning. The assessment of student performance and learning
is also the teacher’s responsibility; she establishes the marking criteria and designs the
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assessment tasks, which are designed to determine whether or not the students have
learned what has been taught. We are all familiar with this type of instruction, not only
from our experience as teachers and students at universities, but also from secondary
and primary school. But how often do we question the viability of such an approach for
effective teaching and its relationship to learning?

I would argue that the conventional teacher-centred classroom is grounded in a
positivist epistemology, the dominant, ‘scientific’ perspective that is pervasive in the
social sciences and that acknowledges a universal reality that we can come to know
objectively. Truth, from such a perspective, is what is verifiable as corresponding to
that objective reality. From such a perspective, learning, or coming to know, logically
entails the reproduction of objective truth in the mind of the individual learner. The
teacher, having acquired expert knowledge through training, education and experience,
is expected to ‘transmit’ that knowledge to students. One might portray the learning
process from this perspective as follows:

THE REAL WORLD

—— e = display of lack of Jmoarledze
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Figure 1: A transmissionist approach to teaching and learning

I have depicted the teacher as a large vessel filled with knowledge that is doled
out to the students — the relatively empty vessels. The solid line around the classroom
activities reflects the way teacher and students come into the classroom and close the
door behind them, leaving the ‘real world’ outside. They produce sample translations in
a social vacuum, translations that have no intended audience other than the teacher,
that were commissioned by the teacher and that will be assessed and corrected by no
one other than the teacher. The active participation of students in this process might be
seen as disruptive or even counter-productive, as it interferes with the efficient
transmission of knowledge from the more knowledgeable teacher to the less
knowledgeable students. The students’ role is restricted essentially to absorbing the
wisdom proffered by the teacher. The teacher, on the other hand, is the controlling
factor in the learning situation, packaging knowledge as neatly as possible to make it
digestible for the students and ensuring that disruptions to the efficient transmission
of knowledge are kept to a minimum.
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If we as teachers can look at this depiction of a conventional classroom and
agree that it captures the essence of it, and indeed corresponds to how we understand
the teaching/learning process, then we may see no need for significant change in our
teaching practice. Little can—or needs to be—done to improve the learning
environment. The onus is on teachers to be knowledgeable about the subject at hand
and to be efficient transmitters of that knowledge.

If, however, we see learning as a different sort of process altogether, I suggest
that we must confront that alternative understanding and re-evaluate the implications
that it has for what should go on in the classroom. The antithesis of the teacher-centred
classroom one might describe as a ‘learner centred’ classroom. As embodied in
pedagogical approaches like ‘discovery learning’, a learner centred classroom is a venue
for personal discovery, where the teacher, who knows the answers, does not try to feed
them to the students, but instead allows them to work cooperatively to discover truth
for themselves. While the role of the teacher here may change with respect to the
conventional classroom, the underlying view of the objective nature of knowledge may
well be the same. Instead of ingesting truth and knowledge from the teacher, students
are expected to discover it for themselves. A major criticism of the learner-centred
classroom is that it can easily result in great inefficiency and even chaos, as students
work essentially on their own with little more than encouragement from the teacher.

Shifting the focus from teacher and learner to learning

I would like to propose here a different approach to classroom interaction, an approach
that might best be described as ‘learning centred’. Based on the “constructivist’ theories
of such scholars as Wgotsky, Dewey and Bruffee, this perspective sees learning as an
interactive, socio-personal process. From such a viewpoint, rather than being verifiably
objective (students learn what the teacher knows) or solipsistically subjective (each
learner is an independent learning system), truth is viewed essentially as a social
construction, and the learning process is a matter of collaboratively acquiring (and co-
creating) the language and behavior of a social group— in our case, that of professional
translators. The key implication of this basic principle for translator education, as |
interpret it, is that learning to be a professional translator means learning to act like one.
Seen this way, the teacher has no knowledge that the students must or even can
acquire—the students will instead have to construct their own knowledge of the
profession and their own understandings of their responsibilities and rights as
professionals through experience, by collaboratively participating in the authentic
activities of professional translators. From such a perspective, the teacher must step
down from the distribution pedestal. Rather than sending students off to discover truth
for themselves, she will assume the role of a guide or assistant who helps the students
move from the periphery of the community of professional translators into a position of
full membership in that community. The following figure illustrates some key features of
this social-constructivist viewpoint as | have applied it to translator education:
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| An authentic-collaborative translation practice classroom |
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Figure 1I: A social-constructivist classroom

Here the classroom is seen as embedded in the real world, not cut off from it.
Students might work on authentic translation assignments, interacting with authors,
clients and potential readers, and drawing on the expertise of the teacher as well as
other human resources to provide needed information or suggest possible modes of
action. Essential features of social-constructivist educational experiences will include
authentic practice in actual professional activities, a collaborative learning environment
including not only interaction among students but also the extensive involvement of
the students in every aspect of the teaching/learning process, including syllabus and
curriculum design, task selection, sub-task identification and assessment of their own
performance and learning, as well as program effectiveness. Providing students with
multiple perspectives will help them construct viable (rather than correct) strategies
and attitudes toward their professional work.

Rather than assuming roles of knowers and learners respectively, teachers and
students become partners, members of a mutually supportive learning team. The teacher’s
role will be very different from that of a conventional teacher, but no less clearly defined.
It will be up to the constructivist teacher to create learning situations within the institution
that can provide students with authentic experience. It will also be her responsibility to
identify students’ difficulties and weaknesses and provide them with tactical assistance
and the benefit of her professional experience to help them move into the inner
community of professional translators. She will also be responsible for learning from
and along with her students, so that her educational environment continues to evolve
with the profession over time. Assessment, from such a perspective, is not likely to
involve one-shot tests taken under exam conditions, but a panoply of opportunities to
demonstrate competence and flexibility, with students working individually and
collaboratively to show the achievement of competent levels of professional
performance. Teachers can draw on the multiple perspectives of colleagues and
professionals in the community to assess the quality of students’ work, and the final
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product of assessment might well be a portfolio of work accomplished over an
academic program rather than a set of marks on a transcript that reflect little more
than teachers’ personal and highly subjective opinions of individual, isolated
translations.

Through such an approach, students can acquire a sense of responsibility toward
their work and toward learning itself; they can emancipate themselves from the teacher,
and learn to make their own way along the highly individualistic career path of the
language professional. This they must do, | contend, if they are to emerge from the
educational situation as self-confident translation experts, prepared to think for
themselves, to work as members of a team, to assume responsibility for their own work,
to assess the quality of their own performance and to continue learning once they leave
the institution. The underlying epistemology may be social constructivism, but the
overriding goal is empowerment.

The benefits of such a change in educational perspective could be extraordinary
for the translator’s profession, which has for too long struggled for social acceptance.
Just ‘translating what’s on the page’ is rapidly becoming an insignificant part of the
translator’s task. Rather than producing graduates with no professional experience,
with hundreds of hours of “contact hours’ spent following teachers’ agendas and meeting
teacher’s expectations, prepared to slavishly perform as dictated by their teachers,
students having participated actively in extensive learning-centred classrooms can be
expected to emerge from the educational experience as experienced semi-professionals
whose attitudes toward their professional work will surely stand them in good stead in
the language mediation market that is sure to become even more demanding and multi-
facetted in the coming years.

Epistemology need not be an arcane, abstract field of thought relegated to the
lecture hall of the philosophy department. It can also help provide a theoretical basis for
effective education. While the applications of different interpretations of constructivist
thought are sure to be as multifarious as the teachers and educational environments
that create them, the common understanding of learning as a collaborative social process
can, in my view, lead to significant innovation in the education of professional translators.
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General Response

Yves Gambier
Centre for Translation and Interpreting
University of Turku, Finland

A few notes upon reading the five texts:

The topic of the symposium is clearly pertinent. We should bear in mind, however,
that the training of translators and interpreters is never just a matter of ideas, principles
or speculations. At one point or another, actual training programs have to be drawn up
and put into practice, that is, they must be applied to contextual parameters that are
institutional, financial, technological, and so on.

Each of the five papers offers a series of stimulating suggestions, questions and
partial responses... all well reasoned. They reflect strongly held convictions, sometimes
based on different premises, sometimes heading in different directions. The five writers
obviously do not have the same view of the way markets and universities are developing.

At first sight, Brian Mossop and Daniel Gouadec would appear to have two quite
different - even antagonistic - perspectives on what universities should be doing. One
approach would privilege criteria of short-term performance, namely the production of
students who are able to work once they have finished their studies. The other would
put more emphasis on ‘education’ (education, as opposed to formation or ‘training’),
in the sense of continuing a humanist tradition. Indeed, for Gouadec, no program of
studies would be purely instrumental, responding to no more than current market forces.
If the market were all that counted, we should probably just ‘train’ (in a few months, and
not three or four years) temp translators, people who are able to carry out a given task,
who have few further ideas, and who would thus be infinitely flexible and indeed
subservient to whatever employers they may find. To give no more than this training
would involve proletarizing the profession. Gouadec instead proposes a highly
demanding program, aiming for a clear form of professionalization that gives students a
chance not only of finding good jobs but also of influencing the future of the profession
itself.

Brian Mossop is more interested in the way a basic training program can be
complemented by further training. He considers how these training programs might
bring together various partners, including universities, professional associations and
translation agencies. He thus excludes the idea of a university program disconnected
from its surrounding realities.

The two approaches converge more than they diverge. | believe they reflect the
different speeds (in France and Canada) with which universities are developing in
relation to their social and technological environment. The approaches are no doubt
the result of two different kinds of professional environment or experience.

Gouadec and Mossop do diverge, however, with respect to modes of training,
that is, on the pedagogy to be used... and thus indirectly, with respect to the roles and
qualifications of the teachers or instructors. | believe this is a key point. On this level,
Mossop’s positions on teaching methods, teacher roles and the future use of technology
in professional training are similar to those expressed by Roberto Mayoral, who gives
clear indication of where he is speaking from, and Christiane Nord, who appears to be
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open to neither doubt nor technology.

But can we really claim that the computer age involves no transformation of our
teaching practices? Does it have no effect on the way we teach the interdisciplinarity
that is at the base of translator training?

There is a strange and important silence on one issue: Only Roberto Mayoral
raises the problem of our working languages (translation from and into what languages,
or through which pivot or intermediary languages). The status of our various languages
is far from neutral with respect to training issues (concerning not only translation but
also revision, drafting, and so on). To reduce everything to pairs such as German-
English or French-English is to risk several misunderstandings. When one works or
teaches with languages like Russian, Finnish, Hebrew, Polish or Catalan, one does not
have the same tools as in the case with English, French or German; one does not have
the same expectations. (Indeed, English is perhaps no longer a working language specific
to translators, given that everyone and anyone who knows just a bit of the language
has something to say in it and about it.) The symposium should not ignore these
problems.

Who should be trained? There seems to be a certain uneasiness on this question.
We have no problem with the idea of people selecting the students who are to become
our future medical doctors, engineers, architects or pilots, but apparently everyone can
become a translator; the profession would be open to all, or at least to anyone with the
necessary language competencies (cf. Nord). Gouadec and Mayoral both refer to
‘maturity’, which might be a polite way of saying that young students are sometimes
out of their depth.

If translation is a demanding profession, if it requires multipurpose high-level
qualifications, why this timidity on the question of selecting our students?

Should our training begin straight after the students’ final secondary-school
exam? Should we not envisage prerequisites such as a long stay abroad, or a degree or
diploma in another discipline? Why do we have aptitude tests—which students must
pass—for conference interpreting but not for written translation?

How should we conceptualize the ‘progression’ of studies over 3 to 5 years?
Christiane Nord is the only one to deal with this problem, at least in terms of developing
competencies and aptitudes. But ‘progression’ also involves training people over a
period of several years, integrating specialized skills (localization, documentation,
translation of legal documents, translation theory, etc.).

Could it be that modernist discourse, so well versed in the manipulation of
technologies, remains blind to the (changing) speeds with which students learn? Is that
discourse not avoiding the problems of group dynamics, which must surely be taking
new forms as our computer screens multiply?

(Translated from French by Anthony Pym)
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Summary of discussion on
Accreditation

Birgitta Englund Dimitrova
Institute for Interpretation and Translation Studies
Stockholm University

The question of accreditation was raised by Anthony Pym, who distinguished the
following subtopics:

1. Should training institutions provide professional accreditation, so that
people without such an accreditation would not be able to work
professionally as translators/interpreters?

2. Should the training institutions be officially accredited, to allow them in
their turn to accredit translators/interpreters?

Generally the discussants agreed on the importance of accreditation/
certification. Gregory Shreve, of Kent State University, pointed out that accreditation
often accompanies the professionalization of a discipline, as for instance doctors
and lawyers. Ksenija Leban described the situation in Slovenia, where no accreditation
exists, and said that accreditation is important to make the clients of translators/
interpreters aware of issues of quality. Jorge Almeida e Pinho stated that training
institutions, as well as professional organizations, should be involved in promoting
the idea of an official accreditation in order to make the profession more recognized,
but that the accreditation itself should be granted through a separate examining body.
Accreditation is important in enhancing the status of translators/interpreters in society
and improving their working conditions. Among the countries which are currently in
the process of developing systems for accreditation are Switzerland and Portugal.

The first topic grew into a discussion of who should accredit translators/
interpreters, where the main options available seem to be:

1. training institutions
2. external examining bodies
3. translators’/interpreters’ professional organizations.

There was some agreement that accreditation should preferrably be separate
from the degree, and thus be granted from another authority than the training institution.
Birgitta Englund Dimitrova, of Stockholm University, and Daniel Gouadec pointed out
that it should be possible to take an accreditation test without having attended a
training program, and that any graduate from a training program should be free not to
ask for accreditation. Thus, it is not necessary or desirable to have a one-to-one-match
between degree and accreditation, since not all who follow a program want to be
accredited, and there are always people who will want to, and be perfectly able to,



Innovation and E-Learning

pass an accreditation test without having attended a program. However, a degree from
a training program with a good reputation can actually function as a kind of
“accreditation” in the eyes of a future employer, as pointed out by Daniel Gouadec.

Daniel Gouadec considered that translators should have the option of being
accredited on two levels: a. for general translators; b. for specialist translators. There
was also some discussion regarding accreditation of literary translators. The ATAin the
United States does include a literary text in its accreditation test, but Doug Robinson
pointed out that the assessment criteria do not seem to fit that kind of text, so the reason
for the inclusion of this text in the test is not quite clear.

The issue of the exact nature of the testing for accreditation became another
subtopic of the discussion. What kinds of aids should be allowed during testing - only
dictionaries, or full access to various on-line resources, as in real-life translation tasks?
Doug Robinson discussed, within the framework of Freire, Derrida and Barthes,
professional translating as an activity which today usually involves a group of people,
not just one translator, and concluded that, depending on the test procedure, accreditation
of translators might not really say much about the way they will function in an actual
work situation. With interpreters, the matter is different, however, so accreditation might
be more motivated in their case.

As for the accreditation of the training institutions, one problem seems to be to
find the right authority to do this accreditation. Anthony Pym suggested as one option
CIUTI. Andrew Dawrant pointed out that in conference interpreter training, the
professional organization of the conference interpreters, AlIC, actually acts as such an
unofficial international accrediting body. It is voluntary for training institutions to
participate in the accreditation scheme, and assessment is carried out primarily on the
basis of a questionnaire that the institution itself completes. Gregory Shreve called for
national criteria or recommended guidelines for institutions wishing to start new programs
in translation and interpreting, since they do not always know what is entailed in terms
of cost, faculty, etc.

A few words in conclusion: accreditation is certainly an important topic. It seems,
however, that there is not always a clear line drawn in the discussions between official
accreditation/certification of translators/interpreters on the one hand, and the recognition
of the professions on the other. Obviously, there is a link between them, in the sense
that the possibility of accreditation/certification by some official body of authority is an
important step in the procedure of recognizing an activity as a profession. But there
seems to be an inherent opposition between, on the one hand, the strict assessment
criteria in an accreditation test and, on the other hand, the dynamic nature of much of
the translating done today. A further problem is what the purpose of an accreditation of
translators/interpreters is, and what its worth is in the relevant society. The criteria for
accrediting/certifying translators and/or interpreters are not universally given, butto a
large extent depend upon who does the accrediting and what its purpose is held to be.
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Summary of discussion on
Class Size

Eva Hung
Research Centre for Translation, Chinese University of Hong Kong,
Shatin, N.T. Hong Kong

Eva Hung, a researcher in Hong Kong, raised the question of optimum class size for
professional translator training programs. In view of the fact that translation classes are
also a standard component of foreign language degrees, she offered some survey
results obtained in mainland China in 1999 on courses of the latter type:

100% | 42 teacher respondents
9% 11-20 students / class
61% 21-30 students / class
16% 31-40 students / class
12% 41-50 students / class

2% +50 students / class

Francis Aubert, of the USP in Brazil, suggested that class size may vary depending
on the nature of the subject. Theory-centred classes of a reasonably homogeneous
group work well with up to 70 students; practical training sessions for written translation
work best with 15-25 students, to ensure variety and active group participation.

Noeleen Hargan, who teaches at La Sapienza University in Rome, used her
experience in teaching a large class to illustrate that learning is not circumscribed by
class size. She holds translation workshops that are part of a modern-language degree
course dealing mainly with literary texts and working mainly into the mother tongue.
The class starts with 120-150 people and dwindles to around 80. This, however, is hot a
professional training course.

David Ashworth, who teaches in Hawaii, suggested that an effective way to
deal with a large class is to set up group projects, in which (1) the group works on
assigned problems anonymously, and the teacher may or may not then review their
work, and (2) then the teacher shares the groups’ work with the entire class for critique
and discussion, which can be complemented by further e-mail discussions or a bulletin
board system. As Ashworth pointed out, assignment marking will be a heavy burden on
the teacher if the class is really large.
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Summary of discussion on
The question of cultural difference

Peter J Carroll
Bible Society of Australia

Peter Carroll sought comment on an issue that had been referred to indirectly in the
Symposium material. It is how to equip translators to deal with the cultural differences
between the source and target languages.

The issue was clarified by the helpful definition of translation given by M.
Constanza de la Vega, an English-Spanish Translator in Argentina: “Agood translation
is the one that conveys the meaning of the source text accurately and reads well in the
target language. Anyone proficient in both languages can translate generic texts.
However, for texts in specialized fields, one needs an understanding of the subject to do
a good job.” As a linguistic anthropologist, | believe that proficiency in a language
requires a knowledge and understanding of the culture of the speakers of the language.
In addition an understanding of ‘the subject’ requires and understanding of its cultural
context.

The following summary gives the responses received and relevant comments in
other messages:

In a discussion of the teaching/learning process of translation, Wolfgang Frick,
atranslator since 1950, spoke of the advantage of the discussion of translation projects
by mixed groups of students. He commented that “similar projects are given to language
groups as well, who then take their findings back to a mixed group and are surprised
to discover, during class discussion, aspects of which they did not think of, because
of their being trapped in the source language culture. The whole group analyses
translated texts and identifies source language interference, inappropriate semantic
choice”. An analytical approach that involves “a decoding of the inherent meaning of
the source language text, its cultural inferences (if any) and then looks at the linguistic
structures of the source language text and what difficulties a transfer might present”.

Veronika Hon, a teacher of English and Hungarian for translators, took an analogy
from music. She commented that translators need to know “the theory of translation”
and “the instruments of it”.

Sheryl Curtis, a professional translator for 20 years and a part-time teacher
for 18 years, described the polarization of two groups of students in her classes that
involved “cultural intolerance”. She gave an example of a card game that involved
modified role-play that helped overcome the problem. She described the game and
its outcome in two of the classes:

Basically, you divide the class into two groups. One group belongs to
an easy-going culture; the other belongs to a more rigid culture. The
two groups have to learn their culture. They also determine a
“punishment” to be meted out to those who offend them, culturally
speaking, by breaking various taboos or whatever. They also have to



38

Innovation in Training

learn a card game. In addition to being punished, offenders are
generally kicked out of the card game for a while. The cards are
stacked so that each group needs to obtain cards from the other
group in order to win. First they watch the other group and try to
figure out how to deal with them. Then they send emissaries in to
trade, namely to get the cards they need.

The first class | tried it on had a blast. The people in the one group,
adopted a methodical approach to noting down everything the other
group liked or didn’t like, picked up on their sensitivities right away
and proceeded to whip their butts in the card game. After initially
claiming that those in the first group were “just plain weird”” which
sort of proved the point about cultural insensitivity, those in the second
group figured out that they were being offensive to the first group, but
never figured out what they were doing wrong.

Another class found it really opened their eyes (this had been my most
polarized group to date). The two groups in this class had decided that
they would punish offenders by making them stand out in the hall
facing the wall. Within ten minutes everyone in both groups had
managed to offend someone in the other group (one person even
offended someone in their own group) and the entire class was
standing out in the hallway. Well, after we all came back into the
classroom, they had a very open discussion.

Moustafa Gabr, writing from Egypt, focused on the bilingual aspect of translation,
defining a translator as “an accurate bilingual speaker, with the word accurate heavily
underlined”. For Moustafa an “accurate’ bilingual speaker understands both cultures
and examples are given from Arabic and English. “The Arabic language is rich in
vocabulary and images that do not have equivalents in the English language.” Three
areas of translation are given: translating Arabic novels into English; technical translation
into languages of less developed countries; and religious translation. Examples are
given in relation to the first two.

Many orientalists who are supposed to be proficient Arabic speakers
translated various works of the Egyptian Nobel Prize winner Naguib
Mahfouz. ... those holy orientalists, though proficient in Arabic,
failed totally to grasp the correct meanings of most cultural
references in the texts.

Another example can be seen in technical translation. Modern
technologies have been the product of the West (Europe, US, and
definitely Japan). New discoveries and innovations in all fields of
science and technology are being made everyday. Such discoveries
and innovations get original names in SL. Due to the fact that these
developments are new to the less developed, and of course the
developing countries, the languages of such countries have no
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equivalents for them because the concepts or ideas associated to
them are non-existent in such cultures. Even professional translators
find it very difficult to handle a text of this type.

Jesus Torres del Rey, writing from Spain, raised the question of equivalence
and referred to “changing the way translation is perceived, by stressing difference yet
aiming to work through it”. He commented: “let’s rescue equivalence because clients
do believe in it, so let’s say we know, internally, equivalence is socially, linguistically,
politically and culturally constructed but we also know our society (at least Western
society) believe in the existence of pure equivalence, the possibility of conveying
exactly the same material from one language/culture to another, where the message can
be leftintact.” He called for us to “integrate in our translating some sort of (external, be
it functional, dynamic, cultural) equivalence”.

He recommended a positive approach to translator training with “a dynamic
perspective that acknowledges the intercultural role of the translator, the hybrid,
changing nature of languages and its history”. In relation to ‘naturalized’ translations
he commented, “the mark of the translation is erased - thus giving the idea that it should
only be interpreted from the target culture/language framework. | am not saying it
should never be so, only it doesn’t always have to be like that. If we want to make
cultures understand each other are we really achieving that by suppressing difference?”

The positive approach to translation was described as one

that would try to situate each translation job in a translation
situation (even in context-less agency-like situations) and aim at
really thinking the translator’s role in intercultural rather than
idealistic, purist bi-cultural terms. ... I am not saying linguistic
aspects can be neglected (that would be suicide), but these can be set
against a broader context that would both allow translators’
creativity to jump in, as well as stress and assert their responsibility
towards the translation they have decided (or have no choice but to)
take on as well as towards the intercultural role of translators.

The question of creativity came up in a comment from Paul Perry when he
talked about “something uniquely creative in the translation talent”. He said, “Perhaps
there is something truly innate in the translation talent that is different from knowledge
or information - and different also from just the ability to know two languages. Perhaps
it is not possible to make someone a top-level translator simply by filling this person’s
head with knowledge and information. There has to be some innate talent there to begin
with.”

Some of the contributions restated and clarified the problems faced in translating
into languages of very different cultures. Both Wolfgang Frick and Sheryl Curtis told
how they used class discussion and games with mixed classes to develop an
understanding of cultural difference.
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During the symposium Peter Carroll posed a second question: Do any of your
colleges provide programs designed to meet the need for communication between
dominant languages and indigenous languages? Cultural difference is a major factor in
such programs. Several responses were received:

e Holly Mikkelson: “In the U.S. we have recently seen large numbers of
immigrants from Mexico and Guatemala who speak indigenous languages,
and the need for interpreters in those languages is growing.”

e Marco Fiola: “ there is a program aimed at training Translators/Interpreters
in English/Inuktitut in lgaluit, the capital of the newly formed Nunavut
Territory, in Northern Canada.”

e DianaAbraham: “there is in Kenora, Ontario, one community-based interpreter
service that recruits and trains Ojibway and Ojicree interpreters.”

With the increasing globalization of the world and the growing pressures on
indigenous languages this is an area that needs greater attention from the translation
community.
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Summary of discussion on
Interpreting

Carlo Marzocchi
Scuola Superiore di Lingue Moderne per Interpreti e Traduttori
Trieste, Italy

The symposium’s preliminary statement made it quite clear that the forum was meant to
address “translation” as a cover term for “all forms of translation and interpreting”.
Questions such as the markets we should be training for, choosing teachers from the
profession or from academia, class size or the grading of texts were all as relevant to
interpreting as to written translation, just as were subsequent threads on for example
translating into the foreign language or accreditation.

Of the four position papers, interpreting was specifically mentioned by Daniel
Gouadec and Roberto Mayoral. Gouadec anticipated the consensus that was to emerge
from a specific thread when he stated that “conference [possibly meaning simultaneous]
interpreting should be taught after translation, but all translators could do with a little
bit of training in consecutive interpreting and with a heavier dose of liaison interpreting”.
This was echoed by Mayoral, who argued that interpreting should be taught after
translation, since “our experience in Granada tells us that written translation is the best
preparation for the training of interpreters”. Mayoral also reiterated the need for separate
training programs for translators and interpreters, contrary to current practice in Spain;
for him, qualifying all graduates as ‘translators and interpreters’ is “misleading with
respect to both the expectations of students and the interests of professionals”. He
also noted, somehow anticipating the “oral vs. written’ thread, that “the professional of
the future must be open to all possibilities” and that present markets blur the “deceptively
clear distinction” between oral interpreting and written translation. Community
interpreting, later a major symposium subject, was also mentioned by Mayoral as an
area in need of development, together with sign-language interpreting.

However, interpreting as a specific practice and object of training did not emerge
very often in the discussion. In a thread sparked off by Holly Mikkelson, several
participants proposed to set up a forum specifically devoted to interpreter training.
Whereas this might reflect an ingrained perception of interpreting as “a separate land”,
as Pym later put it, it also testifies how interpreter trainers feel the need to liaise with
colleagues to fill the pedagogical void they have long been working in. The latter is
more likely the case if one looks at reasons given in support of a separate forum for
interpreting by for example K. Leban from Slovenia, who complained that trainers often
have only their “gut feeling” to rely on. The idea of splitting the symposium into
specialized areas (which did not happen anyway) was opposed by Gouadec, who feared
that this would reduce fertilization across different practices.
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The relation between translation and interpreting within training institutions
was also discussed in the “oral vs. written” thread, which originated from an apparently
innocent question by Birgitta Englund Dimitrova from Sweden: “How common is it
among us to be teaching both interpreting and translation?” Several colleagues (Munday,
Krouglov, Feder) answered confirming that in many institutions students are offered
courses in translation and interpreting (at least consecutive and liaison, as Gouadec
reported), or that faculty members teach and practice both activities - and enjoy it
(Kochabi, Mikkelson). In the meanwhile, the issue had been taken up again by Pym,
who questioned the usefulness of interpreting skills appearing in the translator
curriculum only after written translation. Some participants confirmed that more
training in interpreting at an early stage could help students avoid source-text fixation
and give them a stronger sense of translation as communication. As Paul Perry put it,
“translators are primarily communicators, and they do so through tongues; [...] speech
is the primary object of translation”. Furthermore, Gouadec noted that oral skills in
translator training may be increasingly needed as voice-recognition tools become a
standard part of a translator’s equipment. The absence of oral-skill training in translator
education was attributed to a general fixation on writing in language teaching (Kiraly)
and to an illusion of perfectly distinguishable professional practices between
translators and interpreters, writing and speech. This distinction is contradicted for
example by emerging fields of translation such as screen translation or by the
pervasiveness of writing in organizations employing conference interpreters
(Marzocchi).

Although the traditional setup of translation/interpreting schools (with interpreting
as the point of arrival rather than departure) was questioned in this thread, conference
interpreting is still perceived as a market which can absorb relatively few students: Pym
guessed that no more than 50 students were being professionally trained as conference
interpreters in Spain at the moment. Gouadec related the position of interrepting at the
end of the curriculum to the limited demand for conference interpreters, whereas Pym
had noted earlier that “there is a lot of market demand for oral mediation at levels quite
different to those of AlIC”.

Much of this demand for oral mediation may be located in community or social
service settings, in short it is a demand for community interpreting (which | assume to
include sign language interpreting), another major symposium subject. The issues at
stake in community interpreting were aptly summarized by Nathan Garber from Canada:

The community interpreter must work in both languages and often must
overcome cultural barriers that block communication. Usually, the
environment is one of high emotion where misunderstanding will
expose the parties to some serious risk. For example, it may result in
improper diagnosis, unneeded tests, loss of income, criminal charges
being wrongfully laid or the failure to lay criminal charges when
warranted. Unfortunately, most community interpreting is done by
volunteers, often family members, who have had no training, whose
competence is unknown, and who have had no exposure to the ethical
issues inherent in this type of interpreting.
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The tone for much of the discussion of community interpreting had already
been given by Jemina Napier, who reported the problems Australian sign language
interpreters have in gaining professional recognition and access to training at academic
level, owing in part to the small size, fragmentation and isolation of the sign language
users community. Replying to Gouadec’s opening paper, Napier saw the emergence
of an international model for training as a way to promote institutionalization of sign
language interpreter training.

The lack of academic recognition and training also applies to community
interpreting of spoken languages, including indigenous ones. Training is therefore
often organized by the same (local) agencies that will then be using the interpreters.
Participants mentioned programs organized by publicly funded specialized agencies
(Garber), the Northwest Territories Department of Justice (Fiola) or Ontario’s Violence
against Women Prevention Initiatives (Abraham). Training of community interpreters
was also reported within Folkhdgskola, the Swedish system of adult education (Schmidt).
Holly Mikkelson from Monterey also mentioned the use of and training in relay
interpreting through Spanish to cover combinations with English and indigenous
languages spoken by new immigrants from Mexico and Guatemala.

This variety of training initiatives scattered over the world and having to cover
scores of different languages (Abraham reported 50 “language/cultural groups” in
Ontario alone) explains the legitimate calls for networking. Most participants in the
community-interpreting threads asked for and provided information rather than take
stance on issues. Some theorizing may also be beneficial: one participant joined the
symposium looking for “any theories which might underlie the practice of community
interpreting”.

Concerning the contents of training programs, Abraham reported a 60-hour crash
program aimed at providing the trainees “with an understanding of consecutive
interpreting, sight translation and whispered simultaneous interpretation”. Ethical issues
are also seen as a necessary component of training: the Ontario program reported by
Abraham includes a “statement of competencies” and a definition of the interpreter’s
“role and responsibilities”. This may be due to the fact that emotionally and culturally
loaded settings like the ones where community interpreters operate make the issue (the
risk?) of advocacy much more relevant. Those settings make it more difficult for the
profession to resort to the abstract ideal of neutrality that informs the practice and
training of conference interpreting (this notion also underlies prescriptivism in training
a